	
  
Quick Facts: Teacher Preparation and Certification in Connecticut
Overview
Every student in Connecticut deserves an effective teacher. Research shows that teacher
effectiveness has more impact on student achievement than any other factor controlled by schools.
Connecticut’s teacher quality policies have improved in recent years, but we still have a long way
to go towards ensuring that all public schools have great teachers, principals, and leaders. Our
state must develop policy that supports effective teachers from their preparation all the way through their
careers.

Teacher Preparation
Connecticut’s teacher preparation policy is improving, but evaluations of the state’s teacher
preparation programs demonstrate the need to improve program quality.
●

71% of the 17 elementary and secondary teacher preparation programs in Connecticut evaluated by
NCTQ did not receive national rankings because their performance was in the bottom half of
the national sample.
○ No Connecticut programs fully met elementary content preparation standards, and only
16% of Connecticut programs met the standard in high school content preparation.

●

Connecticut can improve its teacher preparation policies by: holding teacher preparation
programs accountable for the quality of the teachers they produce; requiring collection and reporting
of meaningful data on candidates; establishing minimum standards of performance based on such
data and increasing the rigor of program entrance requirements.

Teacher Certification
Despite increases in the size of the application pool, Connecticut struggles to fill its teaching
positions due to lack of qualified applicants.
●

According to data from the Connecticut State Department of Education (CSDE), there were about 24
applicants per open position for the 2013-2014 school year – a 20% increase from the number of
applicants per position for 2009-2010.

●

More than 60% of the positions still available by October were not filled due to lack of qualified
applicants.
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●

And the problem is only getting worse: The number of available positions not filled by October, due
to lack of qualified applicants, has increased by 92.9% since 2009-2010, and by 18.7% from the
2012-2013 school year alone.

Connecticut overproduces applicants in some certification areas, while under producing in others.
Educator turnover is also a concern that especially impacts our lowest performing districts.
●

We have an oversupply of elementary certified educators. In 2013-2014, there were 175
applicants per position for the 1,079 available Elementary (K-6) positions in the state, the second
highest number of applicants per position of any certification area. Despite the small pool of available
positions compared to the number of applicants, there were 884 new or renewed certificates for this
area for the same year.

●

For at least the past two school years, we have had a shortage of teachers in areas such as
secondary mathematics, science, and world languages, as well as bilingual education (PK-12).
Designated shortage areas like these have fewer applicants per position and higher
percentages of “minimally qualified hires.” In some shortage areas, there were fewer than 0.5
new or renewed certified individuals in 2013-2014.

●

Our highest-need districts have experienced significant turnover. In the last two years, there
was only a 2% increase in the total number of positions in these districts but the number of available
positions increased by almost 141%.

Connecticut’s teacher certification laws and regulations prevent some high-quality candidates from
teaching in the state.
●

Connecticut policy creates illogical obstacles that prevent effective teachers, who are licensed in
another state, from teaching in or leading our schools.

●

With consistent teacher shortage areas and significant turnover rates in our highest-need
communities, Connecticut can improve its teacher certification policies by easing restrictions
on licensure reciprocity to bring in qualified out-of-state educators.

Improving and expanding alternate routes to certification could also bring more high-quality
options and flexibility to the system and more closely match the needs of schools and students.
●

In a national study, both of Connecticut’s alternative certification programs (ARC Program and
Teach for America) outperformed nearly 75% of the 85 other programs included in the pilot study.
For notes and resources on Teacher Preparation and Certification, please visit www.conncan.org/teacherprep.

www.conncan.org · (203) 772-4017 · 85 Willow St. New Haven CT 06511

2

	
  
Notes and Resources
Educator Hiring Data: Conn. State Dept. of Educ., Data Bulletin: Public School Hiring Trends and Teacher Shortage Areas for 2014-2015. May
2014. Hyperlink: http://www.sde.ct.gov/sde/lib/sde/pdf/evalresearch/databulletinmay2014.pdf
Notes: For the 2013-2014 school year, there were 5,059 available certified educator positions, which was only 9.6% of the total number of positions
in the state. “Applicants per position” is reported as the median number of applicants per position. There were 353 positions not filled by October 1,
2013, and 216 of these positions remained unfilled by Oct. 1 due to a lack of qualified applicants. Endorsement areas reported are those included in
the Hiring Survey Data Bulletin with data available for the number of “First CT Certificates and Renewals.” “Highest-need districts” are Education
Reform districts, which are the ten lowest performing statewide, and are: Bridgeport, East Hartford, Hartford, Meriden, New Britain, New Haven,
New London, Norwich, Waterbury, and Windham. Teacher shortage areas for the 2014-2015 school year are: bilingual education (PK-12),
comprehensive special education (K-12), intermediate supervisor, mathematics (7-12), school library and media specialist, science (7-12),
speech/language pathologist, technology education (PK-12), Teachers of English to Speakers of Other Languages (TESOL, PK-12), and world
languages (7-12).
National Council on Teacher Quality (NCTQ) Reports: National Council on Teacher Quality (NCTQ), 2014 Teacher Prep Review: A Review of the
Nation’s Teacher Preparation Programs. June 2014. Hyperlink: http://www.nctq.org/dmsStage/Teacher_Prep_Review_2014_Report
See also National Council on Teacher Quality (NCTQ), Connecticut Institutions in the 2014 Teacher Prep Review. June 2014.
http://www.nctq.org/teacherPrep/review2014/findings/byState/stateInstitutions.jsp?state=CT#title
See also National Council on Teacher Quality (NCTQ), 2013 State Teacher Policy Yearbook. January 2014.
http://www.nctq.org/dmsStage/2013_State_Teacher_Policy_Yearbook_National_Summary_NCTQ_Report
Notes: In January 2014, the National Council on Teacher Quality (NCTQ) released an updated version of their biennial state-by-state teacher policy
report, the 2013 State Teacher Policy Yearbook (STPY); previous editions are from 2011 and 2009. This report provides ratings and grades for each
state’s policies in five areas of teacher quality policy: delivering well prepared teachers, expanding the pool of teachers, identifying effective teachers,
retaining effective teachers, and exiting ineffective teachers. Information in this document related to teacher policy recommendations and identified
areas of policy strengths/weaknesses are based on this report. In the 2013 STPY, Connecticut earned an overall grade of “B-”, an improvement from a
“C-” and “D+” in 2011 and 2009, respectively. Connecticut earned the following grades for each area of teacher quality policy: “B-” for delivering well
prepared teachers, “C+” for expanding the pool of teachers, “B” for identifying effective teachers, “C” for retaining effective teachers, and “C-” for
exiting ineffective teachers. In the 2013 report, NCTQ also states: “Since the last Yearbook [2011], New Jersey, Louisiana, Connecticut, Maine and
Virginia have made the most significant increases in their grades.” In June 2014, NCTQ released the second edition of their Teacher Prep Review, a
different report that evaluates the quality of 1,668 teacher preparation programs from 836 institutions across the country. The report includes
evaluations of elementary, secondary, and special education programs at both the undergraduate and graduate levels. This edition also contains a pilot
study regarding alternate route to certification programs. Information in this document related to the quality of Connecticut’s teacher preparation
programs are from this report. Overall, 17 elementary and secondary programs in eight different institutions in Connecticut were fully evaluated,
including elementary and secondary programs at the undergraduate and graduate levels, as well as one special education program. Only five of the 17
programs were ranked by NCTQ because the performance remaining 12 did not fall in the top half of the national sample. A complete list specifying
which Connecticut programs and institutions were - and were not - rated in the Teacher Prep Review is included in the report. The two alternative route
to certification (ARC) programs from Connecticut included in this report are the State of Connecticut Office of Higher Education: Alternative Route to
Teacher Certification (ARC), and Teach for America - Connecticut. Connecticut is also identified in this report as one of only four states labeled as
having both made significant changes to laws/regulations related to teacher preparation in the previous two years and being a member of the CCSSO
Network for Transforming Educator Preparation (NTEP), along with Idaho, Kentucky, and Massachusetts.
National-Level Research on Educator Effectiveness: Chetty, Raj et al., Measuring the Impacts of Teachers II: Teacher Value-Added and Student
Outcomes in Adulthood. National Bureau of Economic Research. Sept. 2013. http://obs.rc.fas.harvard.edu/chetty/w19424.pdf
See also Hassel, Bryan C. and Emily Ayscue Hassel, Opportunity at the Top: How America’s Best Teachers Could Close the Gaps, Raise the
Bar, and Keep Our Nation Great. Public Impact. June 2010. http://www.opportunityculture.org/images/stories/opportunity_at_the_toppublic_impact.pdf
See also Sass, Tim, et al., Value Added of Teachers in High Poverty Schools and Lower-Poverty Schools. November 2010. Hyperlink:
http://www.urban.org/UploadedPDF/1001469-calder-working-paper-52.pdf
See also Sanders, William L. and June C. Rivers, Cumulative and Residual Effects of Teachers on Future Student Academic Achievement.
University of Tennessee Value-Added Research and Assessment Center. November 1996. Hyperlink:
http://www.cgp.upenn.edu/pdf/Sanders_Rivers-TVASS_teacher%20effects.pdf
See also The New Teacher Project, The Irreplaceables: Understanding the Real Retention Crisis in America’s Urban Schools. July 2012.
http://tntp.org/assets/documents/TNTP_Irreplaceables_2012.pdf
Note: These reports represent just some of the growing research to support the positive short and long-term impacts of teacher effectiveness, as well
as the negative impacts of teacher ineffectiveness, as compared to other school-based factors.
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